absolutely wonderful, not least because of the team that we have developed, across the project as a whole, but also here in Leeds. One of the things I've learned on the work is the joy of collaborative partnerships and how collaborative partnerships with team members can just make the ideas blossom. It is a very fruitful and very productive way of working. We have been working with key participants, who are in four spheres of activity; business and enterprise was the first one, heritage was the second, sport was the third, and the fourth one is law. These are four very different areas of life and experience, but actually a tremendous amount of overlap between each one. Our key participant in the business phase was a selfemployed translator and community interpreter and that was her business. But she did a lot of work with advocacy groups. In the law phase, we've been working with an immigration lawyer, who offers free drop-in legal advice and also has an advocacy role. So, there's a sort of crossover there. The key participant that we were working with in our heritage phase was a Roma community activist, who was trying to set up heritage related activities for a relatively new migrant group, for whom established tangible and even intangible heritage was not really on the radar. She ended up becoming an advocate for the Czech and Slovak speaking Roma population in Leeds. So rather strangely and perhaps unpredictably, there has been a lot of crossover between the different phases and the work.
So it is translation and translanguaging, cultural and linguistic transformations in superdiverse wards. We are working with two very current terms in sociolinguistics and the sociolinguistics of migration; one is superdiversity, the other is translanguaging.
Superdiversity is quite a contested term. You might ask: what's wrong with just more diversity? There are fairly well established and interesting, worthwhile critiques of the notion of superdiversity. But we hold on to the notion, because of the idea that superdiversity implies the diversification of diversity. We're not just witnessing diversity across ethnic, cultural, and linguistic lines, but we are seeing now in contemporary urban Leeds and other cities, and also ISSN 87 increasingly in rural areas, a diversification of diversity, suggesting that it pertains in a sort of cross-cutting way. People are coming to the UK with not just different linguistic, national, and ethnic backgrounds, but also economic backgrounds, motives for migration, different processes of insertion into employment and into the housing market, and so on and so forth.
They are all very much varied, compared to more established patterns of migration, which we might have seen a generation or two ago.
It is an interesting idea and it helps us to understand that contemporary communication is not something that happens between people who are co-members of established communities in any way necessarily. So it disrupts the notion of community, which is a very well established notion in sociolinguistics in the study of language and society, and it brings us to the idea that what we're witnessing is languages and cultures in contact. In the TLang project, we're using the notion of the 'contact zone', which was an idea proposed that what we are seeing in language use is a multilingualism, which can be explained through the developing theoretical lens of translanguaging, which is the other key construct that we're working with in the project.
The easiest and most straightforward way of understanding translanguaging is that it is similar to the notion of code-switching and you can explain the same phenomena through an understanding of multiple language use as code-switching, as you can through translanguaging. Translanguaging privileges the user, it orients towards the user perspective.
So the idea is that when people switch between languages, when they are in these fluid movements between languages it is not that they are consciously saying: "right now I'm speaking English, and now I'm speaking Spanish", or "in this domain I speak English at work and I speak Spanish with my family at home". Empirically, it is a lot more complex than that.
We see that when people do develop multilingual practices, the shifts between societally recognised languages are very, very fluid. about that very easily when you think about your own language use. We talk to people differently depending on who they are and who we are, depending on our relationships with them, and often that's a very sort of fluid shift between registers, between varieties and so on.
So we've developed this idea of translingual translanguaging, of interlingual, between languages, and intralingual, within the same language, but across registers and varieties.
Increasingly we're thinking about other transes, so transdiscursive translanguaging, transsemiotic translanguaging and that leads us to think about how translanguaging operates in the broader intellectual sphere and how it relates to transdisciplinary work that is going on and how the study of language in applied linguistics and sociolinguistics relates to other areas of study, e.g. arts based practice, the use of other semiotic resources for meaning making and we are becoming increasingly interested in this area of work.
Interviewer: Thank you very much for this insightful answer. Before we move on to the next question, can you tell us about the various outlets you have published your work relating the TLang project on?
Simpson:
The main place where you can read our work is actually our website 1 , we have a working paper series, which is worth looking at. All of our project reports for the four cities have been published as working papers. Some of them are rather longer than papers. I think our latest one ran to around 40000-50000 words. They have been written up as peer-reviewed, looking at the processes and the relationships and the products that emerge, when carrying out research into translanguaging and when our work and the work of others, from a language perspective, comes up against and joins in with work from other disciplines. So the sort of the productive relationships, the productive processes that emerge when people work across boundaries and disciplines.
Interviewer: Thank you James. My next question is: how does your research relate to policy and practice?
Simpson: The overall message of the TLang project is that people communicate multilingually and that people draw upon a multilingual repertoire to get things done in private, social, but also in public life. So it is emphasising and privileging multilingualism as a resource. So often in policy circles, multilingualism and the use of languages other than
English is regarded as a problem. We only have to look at education policy, where English is very much the only game in town in policy circles and users of languages other than English, when they come into formal education, they are regarded quite often in policy institutionally and also in national policy as a problem to be dealt with. We've got these EAL (English as an Additional Language) students that have to be dealt with somehow. One of the implications of the TLang project and other work on multilingualism and multilingualism in education, for example, is that peoples' languages and peoples' multilingualism can be regarded and should Rather counter-intuitively and somewhat paradoxically, today in Theresa May's post Brexit vote government, it is actually a field that is attracting more funding than it has done in recent years. For example, there is a fund for proving language education for Syrian migrants that has been put into place and local providers of ESOL, if they are clever and intelligent, can tap into these funding sources and put on classes, which over the past few years haven't been able to run. So there is slightly less reliance on the voluntary sector, slightly less reliance on the third sector and doing things for free, than there has been in recent years. It is still a very fragmented field. It is still massively under-resourced it is still very much ignored and undervalued in national policy. The teachers' organisation NATECLA (National Association for Teaching English and other Community Languages to Adults) has recently developed a draft strategy for ESOL, a national strategy, which is a start; it's a good thing. It will help to confer a bit of coherence onto the field. Wales has a national ESOL strategy, so does Scotland. England doesn't, but hopefully NATECLA's efforts will eventually appear in national policy, the national strategy for the provision of migrant language education for adults will develop. It needs a national strategy. The field needs to be coherent. It needs to be joined up. People need to know where they can go to access an English class and how that English class will help them progress to other areas of English language study and then on to other areas of education and employment. With an incoherent unjoined up, and fragment picture, people are really at a loss, where to go, what to do, who to call on, when they realise, as they inevitably do, that access to the dominant language of the country is a huge advantage as a migrant.
In Leeds, the picture is actually very interesting: Leeds City College have got a very active and intelligent coordinator of ESOL. The head of their ESOL provision, Stephen Woulds, has worked extremely hard to build up the provision. Things are actually looking quite good at Leeds City College. They still have long waiting lists, they are still not able to put on classes in community centres, precisely where everybody needs to be gaining access to a class. So a lot of people in the city still need to rely on the voluntary sector, the charities, the private sector providers sometimes, the third sector providers of ESOL classes, until they can get into class at the college, or if there is an alternative form of provision for them. policy, national responsibility, as Skills for Life policy came to an end and responsibility was handed over to the local councils. The first thing that the council did was to commission this pilot project, to conduct an audit of ESOL provision and the need for ESOL, and we carried that out in Harehills. We found lots of different providers hosting ESOL classes and one of the main findings was that provision was completely incoherent. It was fragmented; it was unconnected. People would typically say, when they were told that there were 20 providers of ESOL in Harehills, they said: "really, where are they?" Or one provider wouldn't know that a different provider was running a class out of the same building but the next day, and so on. It was a shambles. The idea was that the pilot project would roll out across the whole city, so a whole citywide mapping exercise would be carried out and that would form the basis of a coherent ESOL policy.
Of course, between the time of commissioning the project in early 2010 and actually carrying it out in 2010-2011, there was a change of government. It was the time when the conservative liberal-democrat coalition came in and austerity measures ruled the day, including savage cuts to local government. Many, many people lost their jobs and many policies, such as the coordination of ESOL, were completely put on hold. So in the background, over the years, a group of us, who are people in the council, but also other providers and other people with a stake in ESOL, have worked quite hard, on a shoestring, to develop and maintain some sort of coordination of the field. We gained some funding to continue the mapping exercise. We gained some more funding to develop the websites and finally, after some few years, this work is being recognised at higher levels of local government policy. People are realising that it has value and, increasingly, it is being supported by the local council. So it is becoming more into the Leeds City Council fold as it were. So in the future, I hope that we'll be able to achieve more sustainable funding for the coordination of ESOL provision in Leeds and that our organisation, MESH, and the LEL website, will have a centrally established role as this coordinating body. But also, we have ambitions to provide resources for teachers, to provide online access to self-study materials for people who are on waiting lists, and so on. So that's a small success story in the context of a very difficult period for adult migrant language education in the UK.
Interviewer: Thank you ever so much James. We have time for one last question: Among which groups of migrants is the demand the highest and what are the barriers to accessing ESOL provision?
Simpson: That's an interesting question and it is a question that is always raised and typically, the response of politicians and also some providers is that it is women who haven't benefited particularly from education, who are stuck at home, these are seen as sort of hard to reach groups. I think that is a bit of a cliché, it becomes a bit of cliché. It certainly becomes a problematic cliché when people start assuming that they are being prevented from attending ESOL classes by the family and the idea is floated in policy that we should make attendance at ESOL classes compulsory. Compulsory ESOL classes, I don't think is the way to go. The key to breaking down barriers to access to ESOL classes is the provision of appropriate classes. Classes which do the right thing, in places where people can get to them, where they are accessible, for free, because people are often not rich and paying for an English class is pretty low on the budget priority, and doing very important things, like making sure there is appropriate childcare. So what you do to encourage people who haven't previously managed to get to an ESOL class is to make sure that the provision is appropriate, is in a place where people can get to, and they can actually do it, because there is somewhere they can leave the child while they are studying for example. Freiro, has a place in ESOL, and I would like to see more of that in practice and being spread.
Interviewer: Thank you for your time James.
Simpson: Thank you.
